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Result
Every child in Waitakere is on a life long learning journey
Definition
Every child in Waitakere has access to quality Early Childhood Education, no matter their circumstances. Each tamaiti is supported in their learning by people who are themselves learners and who want the best for them. He/she is connected to family and the community and is valued regardless of ability, socioeconomic status, gender and ethnicity. Biculturalism is woven through every aspect of the family and child’s experiences in Waitakere City.
Snapshot
· There were 145 ECE providers in 2006 with a combined roll of 8,216 children (44% under 5s)

	Number of children enrolled in ECE - Waitakere City by service type

	as at 1 July (2005 to 2006)
	
	
	
	

	
	
	
	
	

	Service Type
	2005
	2006
	
	

	Free Kindergarten
	1,725
	1,721
	
	

	Playcentre
	297
	320
	
	

	Education & Care Service
	4,391
	4,532
	
	

	Homebased Network
	240
	147
	
	

	Te Kohanga Reo
	233
	228
	
	

	Playgroups
	1,009
	1,084
	
	

	Pacific EC Groups
	298
	172
	
	

	Nga Puna Kohungahunga
	15
	12
	
	

	TOTAL
	8,208
	8,216
	
	

	Note: Children can enrol at more than one service so double counting will occur
	


· There are 23 member kindergartens of the Auckland Kindergarten Association in the Waitakere area. These kindergartens do not charge a compulsory attendance fee, but request a donation of approximately $3-5 per session to contribute to running costs. Children can begin kindergarten from three years of age onwards. These kindergartens enrol 21% of the children (ages 3 to 5).
· Kindergartens, playcentres, education and care services or home-based locations accounted for the majority of ECE in Waitakere City (84% in 2006).
· There are 103 childcare centres which provide sessional, all day, or flexible hour programmes for children from birth to school age. 63 are privately owned.
· There are 11 playcentres and 9 Kohanga Reo for birth to school age children.
· Te Akoranga Playcentres allow for flexibility of circumstances providing many options.
· Waitakere has an ECE network coordinator bringing together a diverse group of early childhood education agencies.

· Waitakere has a number of early childhood education training opportunities, including Te Tari Puna the Childcare Association based in Waitakere. The Pasifika studies ECE diploma was written and trialled by Waitakere Te Tari Puna staff.
· UNITEC is soon to begin ECE courses at the Waitakere campus.
· Toddler Day Out is now an annual event in Waitakere. TDO is a one-stop- shop event for families, profiling and promoting support services in the region. It encourages adults and children to become familiar with the potential of ECE and see what is on offer in the city. It also highlights the enriched experiences that can be gained from positive parenting strategies.
· Family Start and Parents as First Teachers (PAFT) are available in Waitakere. Both are run through Waipareira Pasifika.
· Home Interaction Programme for Parents and Youngsters (HIPPY) operates in Kelston and Ranui, both based at local primary schools.
· Barnardos runs a home-based service where a coordinator places children in approved homes. Barnardos also has a ECE centre in Henderson.

· SKIP (Supporting Kids Informing Parents provides parenting knowledge in Waitakere. There resources are widely used.
· Sport Waitakere employs an Active Movement Advisor for preschool children.

· Te Korowai Manaaki focuses on primary violence prevention among young families in Waitakere.

· Waitakere has several licence-exempt community based play groups of parents and children who meet for one to three sessions per week.
· Census 2006 figures show 14,658 children aged 0 – 5 yrs in Waitakere of which   2,916 are Maori.
· Some ECE centres are located at primary and secondary schools.
· Strengthening Families, Effective Practice works to support families with preschoolers in Waitakere.

· MoE policy is that all new schools will have an ECE located on site.

· It is estimated that 30 – 40 new pre-school facilities will be needed in the next 20 years.
Indicator 1 

ECE participation

· Participation levels in early childhood education have increased since 2001. In 2006, 92.4% of all children in Waitakere City aged 5 years and under attended early childhood education, compared with 94.5% across New Zealand. 
Table: Children Attending Early Childhood Education

	
	2001

%
	2002

%
	2003

%
	2004

%
	2005

%
	2006

%
	%

Change 2003-2006

	Waitakere
	87.4
	89.5
	91.1
	93.5
	92.3
	92.4
	1.3

	Total NZ
	91.3
	92.3
	93.5
	94
	94.3
	94.5
	1


· Source: Ministry of Education 
· The participation of Māori children in ECE has grown steadily, from 81.9% in 2001 to 91.1% in 2006, which is higher than the total New Zealand rate for Māori children of 89.9%. Pasifika and Asian children and children from other ethnicities have also increased participation between 2001 and 2006, with the highest growth seen in children from ‘Other’ ethnicities, up from 65.3% in 2001 to 85.3% in 2006. 
· 523 Maori children had preschool education in 2005. 8.9% did not attend ECE in 2006.
· Māori participation in Early Childhood Education has been identified by the government as one of eight key action areas. The Ka Hikitia - Managing for Success strategy (2008 to 2012) aims to increase Māori participation in Early Childhood Education to 95% by 2012. Waitakere City is well on the way to achieving that target.
Table: ECE attendance by Ethnicity (Waitakere City)
	
	2001

%
	2002

%
	2003

%
	2004

%
	2005

%
	2006

%

	European / Pākehā
	94.8
	96.2
	95.7
	97.8
	96.9
	97.3

	Māori
	81.9
	83.8
	88.0
	89.7
	90.2
	91.1

	Pasifika
	73.1
	80.0
	84.3
	85.6
	86.2
	84.2

	Asian
	87.0
	86.9
	89.7
	95.8
	93.1
	92.2

	Other
	65.3
	78.1
	80.2
	84.3
	78.1
	85.3


Source: Ministry of Education 

· Approximately 3% of NZ European, 7% of Asian, 8% Maori, 16% of Pacific and 15% of other ethnic groups do not attend ECE centres, higher overall than the national average.²

· ECE participation rates are lowest for children from Pacific communities, followed by children from ‘other’ ethnic groups. This includes a high proportion of refugee and migrant children.
· In 2001, 0.3% of children attended Pacific early childhood groups, which had risen to 4.7% in 2006. Overall, 15.8% of Pasifika children did not attend any form of early childhood education, which was exactly the same figure for New Zealand as a whole. Nonetheless, the Pasifika rate of attendance has risen ten percentage points in just five years, from 73.1 in 2001 to 84.2 in 2006.
Number of Year 1 students attending ECE in Waitakere City by ethnic group in 2006

	Ethnic Group
	Attended ECE
	Did not attend ECE
	Attendance Unknown
	Year 1 Participation Rate (%)

	European
	1,152
	32
	42
	97.3

	NZ Maori
	492
	48
	19
	91.1

	Pacific
	452
	85
	30
	84.2

	Asian
	321
	27
	20
	92.2

	Other
	82
	13
	6
	86.3

	TOTAL
	2,499
	205
	117
	92.4

	Note: Excludes NZAID and Foreign Fee Paying Students
	
	
	
	

	Source: Data Management Unit, MINISTRY OF EDUCATION
	


· In 2005, 86% of children in NZ who attended a decile 1 or 2 school attended ECE before starting school, compared with 98% from deciles 9 & 10.
· The average start date for three years olds attending kindergarten in Waitakere City is three years and three months.  
Graph: Kohanga Reo and Pacific early childhood attendance (Waitakere City)
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Source: Ministry of Education
· The numbers of children who attended Te Kohanga Reo have remained fairly steady, averaging just over 3% in the period 2001 to 2006. Pacific playgroups or early childhood services have shown the greatest increase in attendance between 2004 and 2006
· There were 233 children enrolled in Te Kohanga Reo in Waitakere in 2005 and 228 in 2006.
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Analysis

· Participation in early childhood education contributes significantly to a child’s later development. Going to a kindergarten, köhanga reo or some other early childhood service prepares children for further learning, helps equip them to cope socially at school and develops their bodies and minds to better prepare them for adult life. Quality early childhood programmes can help narrow the achievement gap between children from low-income families and more advantaged children. 

· It is important to establish solid early foundations of learning before children start school, especially in the use of language, symbols and patterns.

· Some aspects of early childhood education still have associations with performance at age 14, nine years later. In particular, the quality of staff-child interactions, having an environment that has many books and printed materials, length of early childhood education and starting age, and make-up of the centre in terms of the socioeconomic backgrounds of the children who attend are all important.

· Research shows that having access to quality education in early childhood offers the greatest benefits for the very children who are least likely to be attending (children from low socio-economic backgrounds).
· Kindergarten waiting lists: On average, each kindergarten in Waitakere City has a waiting list of 25 children (under three). Kindergartens in less populated areas tend to have fewer children on their waiting list than do kindergartens in more densely populated areas. For example, in August 2007 Birdwood Kindergarten in Ranui had a waiting list of just 10 children, as compared with New Lynn Kindergarten which had 46 children on their waiting list. 
· The cost of attending early childhood education centres is an issue. Free childcare is available only at limited times which do not always suit workers.

· Many children may be cared for outside of the city boundaries eg close to caregiver’s employment.
· Community-based models (like kindergartens and playcentres) are shifting to all day models to allow for greater flexibility for working parents.

· Family breakdown can lead to poverty and cultural dislocation. 
· The childcare industry can appear to be false or artificial to some groups.
· Some families are not well informed about the value of ECE to their children’s development. The children most affected are from Maori, Pasifika and low socioeconomic backgrounds.
· Some ECE centres are well connected with their local primary school, especially if they are located in their grounds. This often means regular visits to the New Entrants class and contact with the New Entrant teacher. Others have no formal or informal connections.
· There are no preschool and early childhood centres catering for the needs of the refugee and migrant community.

· It is not always easy to establish contact with all ethnic groups (often few in number and scattered).

· There is a tendency to put refugee and migrant needs together when their needs can be quite different.

· Quality multicultural ECE nationally is hampered by a lack of resources, materials, skilled personnel and specialist services. The MOE has no clear strategy for developing this.
· There are no MoE formal links between ECE and Primary schools. ECE has no property budget like the compulsory schooling sector.
· The transient population in parts of Waitakere make it difficult to keep tabs on preschool numbers.

· Pasifika/migrants often don’t know how to raise their children in a NZ cultural environment (discipline, how to set boundaries). Some parents don’t know strategies of how to play with babies or understand about sleep needs.
· There is still some competition between ECE centres.
· Maori and PI people work well together in Waitakere through Waipareira Pasifika.
Indicator 2
Quality teachers

ECE staff qualifications

	Number of Qualified ECE teachers - Waitakere City by ethnic group and qualification status

	as at 1 July 2006
	
	
	
	
	
	

	Ethnic Group
	Qualified
	Not Qualified
	TOTAL
	

	
	Number
	%
	Number
	%
	
	

	NZ Maori
	20
	41
	29
	59
	49
	

	Pacific Islands
	44
	45
	53
	55
	97
	

	Asians
	29
	46
	34
	54
	63
	

	Other
	6
	38
	10
	63
	16
	

	European/Pakeha
	229
	53
	207
	47
	436
	

	TOTAL
	328
	50
	333
	50
	661
	

	Note: Includes Full-time and Part-time Usual teaching staff
	
	
	
	


· Approximately half of ECE teachers (328) in Waitakere are qualified out of a total of 661 teachers. 

· Although the percentages of Pasifika and Maori qualified ECE teachers were lower than for European they are becoming qualified at a faster rate.
Analysis

· Children benefit from participating in quality early childhood education services. One way of improving ECE quality is to increase the number of qualified and registered teachers. By 2012 all regulated staff in ECE centres must be registered or enrolled in approved ECE programmes.

· The value of quality early childhood education to develop social and learning skills for young children has demonstrated improved educational outcomes and life opportunities.

· Children only benefit from participation in quality ECE services. That quality is achieved through a number of interacting factors. ECE research shows that quality is the result of the interaction of the ratio of trained adults to children, the number of children (or group size) and, in some services, the qualification levels of teachers. Collectively, these factors form the foundation on which quality ECE is built.
· Parents often don’t know what quality ECE looks like therefore they don’t always make the best choices for their children.
· Teachers need to be responsive to children from all ethnic backgrounds, languages and cultures.
· There is a high turnover of staff in some centres. This is often a sign of inadequate support and conditions for staff.
· There are different levels of support and advice given at centres.

· The MOE ECE curriculum document Te Whairiki is easy to follow and focuses on the learning dispositions rather than the knowledge.

· Te Whariki is explicitly bi-cultural yet many mainstream ECE teachers lack the professional development to support this.

· Mainstream ECE centres in Waitakere (and throughout NZ) are generally very monocultural which could be due to a lack of confidence and knowledge of other cultures.

· Kuia and kaumatua are integral to the education of Maori children in Maori ECE services, not only for the teaching of Te Reo and Tikanga Maori but for their leadership. For these people, becoming a qualified ECE teacher is difficult in a Pakeha learning environment. Many Kohanga staff are at retirement age and for many there is not enough time for them to get training with their work commitments. It is very difficult to find qualified ECE staff with Te Reo.
· Funding for teachers at PI ECE centres makes it difficult to retain qualified staff as they are paid more at mainstream kindergartens.

· Pasifika educators report there are not enough PI parents involved in ECE due to work and church commitments.
· Balancing work and study commitments is often difficult for trainee teachers. Money is a problem for student teachers who have three weeks’ practicum without pay when they are sent out for work experience at other centres.

· There are very few males who are trained ECE teachers.

· 20 hours free ECE could mean parents may take their children out of Playcentres and enrol them in kindergartens. As it is, playcentres lose a lot of 3 and 4 year olds to kindys. Research shows parents should spend quality time with their children. Secure attachments are essential and children learn best when they are happy and engaged with the people they love.

· Pasifika ECE teachers (as well as mainstream ECE teachers) are able to train in Waitakere through Te Tari Puna (NZ Childcare Association).
What works?
· Parenting programmes that are flexible, comprehensive in scope and integrated with other strategies to support effective parenting for better outcomes for children. 
· Culturally appropriate early childhood care and outreach to new migrants such as Selwyn College’s multicultural ECE centre have shown enhanced learning and social benefits for the families and school.

· HIPPY – NZ evaluation has shown positive educational outcomes for children. International research supports the effectiveness for children and parents.

· Family Start – International evidence shows high intensity, home-based early intervention programmes are able to improve outcomes for vulnerable children and families. There are no firm conclusions re programme effectiveness in NZ.

· PAFT (Parents As First Teachers) – self report evaluation only, methodologically weak, however from participants’ perspective home-based delivery, strengths-based philosophy and the curriculum are key factors underpinning success.

· Early Start – increases exposure to ECE and positive parenting practices.
· Evaluating existing parenting education and activities, providing resources, making better use of existing resources and information available.
· New parents connecting with an experienced parent as family mentor.
· Maori and Pasifika communities play a key role in determining the strategies to encourage more Maori and Pasifika parents to involve their children in ECE services.

· Children can become fluent speakers of their first language at a full immersion ECE centre with good role modelling.

· Culturally appropriate parenting programmes eg Whakatoki te Rongomou (MOE) and ’Ano Ano Pasifika’.
                         Actions →      Partners
· Work with refugee and migrant communities to identify specific needs and priorities for a multicultural ECE centre. Identified partners (lead agency Waitakere ECE network with Council, WEB, ESOL providers’ network, ARMS, MOE, NOW, CABs, Waitakere libraries)
· Collaboration – create partnerships between centres (sister centres). Limit competition. ECE Waitakere will work with ECE centres to achieve this.
· Collaboration through MOE, WAPA and schools to encourage greater participation in ECE. Ensure smoother transition from ECE to primary.
· Build a family friendly community where participation is supported and encouraged in the home; in educational settings; in community facilities; and in malls, entertainment areas and restaurants. How can we further foster parent involvement? Value parenting?
      Identified partners: Schools; ECE centres; PAFT; HIPPY; SKIP; Marae; churches;     Council; business community; ECE network; and Disability Information Network

· Increase visibility of Te Reo Maori in the community through a focus at ECE centres. Encourage staff training in Te Reo. How can we get more Maori resources? Can we network with Kohanga / share resources and expertise?
Identified partners: ECE centres; tertiary providers; Council; business community; marae; churches; schools; community organisations; individuals
· Increase the number of ECE teachers in training – make training options visible in all areas of the community, especially to include Maori, Pasifika, Refugee & Migrants and men. Quality teaching. 
Identified partners: training providers; schools; Council; Career Services; churches, marae
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