SCHOOLING SECTOR
VISION
I am a learner.

I am responsible.

I have rewarding relationships.

I belong, I have a purpose and I can make a difference.

I am socially adaptable.

I can apply and adapt my skills to unfamiliar and different situations.

I have all the resources I need.

I have hope and am optimistic about my future.

I am experienced in exploring my environment.

I am skilled in literacy, numeracy, languages, the Arts, Sciences, Sport and social skills.

I am loved and respected.
RESULT
Young people succeeding in school
DEFINITION
Children learn to the maximum of their ability within a system that fits the student. Learning is personalised with self-directed authentic tasks leading to multiple pathways. Children learn to learn, are engaged and motivated, creative and innovative. They enjoy being at school, experience a range of effective teaching styles and have lots of learning options both in and out of school.  
Their teachers are passionate about their own learning, are committed to teaching and working with children and are themselves well supported in Waitakere schools. The curriculum is appropriate to the students’ needs and reflects community values. 
Learning is nurtured by families and valued by the community. Children experience and celebrate achievement and leave school with a qualification and a commitment to further learning. They are secure in their cultural identity, have good self esteem and their voices are heard at school and in a community where they are valued. 
Waitakere would be the city of choice for secondary education.
SNAPSHOT
· Waitakere has 19 full primary schools, 31 contributing schools, six intermediate schools, four composite schools (combining primary, intermediate and secondary), four special schools and nine secondary schools offering education up to Year 13. A total of 73 schools.
· In July 2006 there were 33,329 students enrolled in Waitakere schools and 34,660 in February 2007.
Table: Numbers and Types of Schools in Waitakere City

	
	Numbers of Schools
	Total Roll

	Contributing
(Year 1-6)
	31
	12,100

	Full Primary
(Year 1-8)
	19
	6,497

	Intermediate
(Year 7-8)
	6
	3,482

	Composite
(Year 1-15)
	4
	432

	Secondary
(Year 7-15 or 9-15)
	9
	10,373

	Special School
	4
	445

	Total
	73
	33,329


Source: Ministry of Education 

· The Year 1 roll projection in Waitakere for 2007 (number of New Entrants beginning school throughout the year) was 480 students.

· Massey High is the biggest school with 2359 students in 2006.
· Waitakere has four kura kaupapa Maori: 1 composite state school, 2 primary state schools and 1 private composite Christian school.

· Waitakere has four private schools: Titirangi Rudolph Steiner, Nga Kakano Christian School, Sunderland College and West City Christian College. 

· There are seven state integrated schools including four Roman Catholic schools, Waitakere SDA school, a Hare Krishna School and Timatanga School.

· Four specialist schools: Oaklynn, Arohanui, Westbridge Residential (which also administers Futures West) and Kelston Deaf Education Centre.

· Of the 45 state primary schools, 10 have rolls over 500 with Kaurilands being the biggest (747)

Ethnicity of Waitakere students (2006)

	European
	Maori
	Pasifika
	Asian
	Other
	International
	Total

	14,509
	6,327
	6,742
	4,226
	1,123
	402
	33,329


· Ethnicity varies greatly in Waitakere schools: eg Pakeha - Oratia 88%; Titirangi, Whenuapai & Woodlands Park 87%, Henderson South 3%, Birdwood 5%, Ranui and New Lynn 6%. Maori: kura kaupapa 100%; Pomaria 39%; Ranui 43%; Peninsula Pr 33%; Birdwood 32%; West Harbour 31%; Marina View, Western Heights & Summerland 5%; Titirangi 6%; Woodlands Park, Oratia, Holy Cross, Liston 7%. Pasifika: Henderson South 66%; Birdwood 60%; New Lynn & Glendene 48%; Kelston Int 46%; Ranui 44%; St Leonards Road 42%; few or no Pasifika students recorded at Green Bay Pri, Hobsonville and Laingholm; Green Bay High, Oratia, Waitakere & Whenuapai 1%; Woodlands Park, Marina View, Oratia, Titirangi 2%. Asian: Henderson North 31%; Summerland 29%; Kelston Pr 28%; Marina View 24%; Kelston Girls, Freyberg & Holy Cross 22%; Arahoe 21%; many schools have no recorded Asian students – Matipo, Swanson, Titirangi, Rudolph Steiner, Waitakere, West Harbour, Birdwood, Henderson Valley & Laingholm.
· The Waitakere Area Principals’ Association (WAPA) is a strong body providing a united front to ensure Waitakere City schools get their ‘fair share’ of government funding. WAPA includes 17 schools outside the Waitakere Area, including Blockhouse Bay, Avondale and as far as Parakai in Rodney, a total of 94 schools.
· WAPA has six cluster groups: Northwest; Southwest; Henderson; Kelston; Te Atatu and: WASSP (Waitakere Secondary School Principals’ Association).

· Ten Waitakere City secondary schools are working collaboratively and in partnership with the Ministry of Education on an innovative project, Achieving @ Waitakere (a@w)

· Learning Network NZ is a Waitakere-based centre providing educational materials, resources and workshops for teachers and other educators.
· It is estimated that 90 – 120 primary/intermediate classrooms will be needed in the next 20 years and 30 – 50 secondary classrooms.

· % of the population between 5 and 12 will drop from 12% in 2006 to 11% in 2026.

· 2001 -2016 projections – Waitakere secondary school rolls likely to grow by 2100 – 3300

· According to MoE, a new secondary school will not be required before 2011. Between 3 and 4 primary schools will be needed in the northwest for an additional 1650 students (year 1 -8). 

· There is a growing number of children home schooled in Waitakere (134 families in 2007, higher than North Shore (117) and Manukau (104) but similar to Auckland City (249). Many parents have formed a network to support each other and organise contact with other children.
INDICATOR ONE - Formal Qualifications
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· Formal attainment rates in Waitakere City are improving. In Waitakere City, the total percentage of all students leaving school with little or no formal attainment dropped 4 percentage points from 18.1% of all school leavers in 2005 to 14.4% in 2006. The percentage across New Zealand for this period decreased from 12.9% in 2005 to 11.1% in 2006.
· In line with national trends, rates for Maori and Pasifika school leavers are improving. 2006 data shows that across New Zealand Maori school leavers with little or no formal attainment decreased to 22%, a three percentage point improvement from 2005. This pattern is the same in Waitakere City, with rates dropping from 26.6% to 22.5%. The rates of Pasifika students have also improved markedly, from 21.2 in 2005 to the second lowest rate of 13.3% in 2006. 

· Students of ‘other’ ethnicities are disproportionately represented in low formal attainment statistics in Waitakere City. In 2005 nearly one-third (28.6%) of students from ‘other’ ethnicities left school without little or no formal attainment. This dropped to 15.7% in 2006.
· Over 300 students per annum left Waitakere schools each year from 2003 onwards with low attainment. As a proportion, the number of students leaving Waitakere schools with low attainment is consistently higher compared with the national figure over the three year period.  This is outlined in the figure below. However, the proportion has declined from 20.5% to 14.4% during this period.
 

Percentage of school leavers from Waitakere secondary schools with low attainment (2003- 2006)
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Source: Ministry of Education 

Ethnic breakdown of school leavers from Waitakere secondary schools with low attainment (2003-2006) 
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Source: Ministry of Education 

· The Ministry of Education also collects data on students who leave education lacking literacy and numeracy at NCEA Level 1. This is another indicator about the skill set of school leavers. In 2005 the Ministry found that 30.9% of Waitakere school leavers left without literacy and numeracy at NCEA Level 1. This is significantly higher compared to the national figure of 22.6%. 

Percentage of school leavers from Waitakere secondary schools without literacy and numeracy skills at NCEA level 1 compared to the national average (2005)

	District/City
	% of School Leavers

	Waitakere City
	30.9

	National average 
	22.6


Source: Ministry of Education 

· The table below outlines the proportion of school leavers who qualified to attend university in New Zealand. The table shows that overall the proportion of students who left qualified to attend a university is significantly lower in Waitakere compared to national figure. However a higher percentage of Pasifika students left Waitakere schools (17.4%) able to attend university compared to the national figure (16.8%).

Percentage of school leavers from Waitakere secondary schools qualified to attend university compared to the New Zealand’s total (2006)

	
	Total
	Mäori
	Pasifika
	Asian
	Other
	NZ European

	Waitakere City
	24.6
	14.3
	17.4
	48.3
	27.7
	25.9

	New Zealand Total
	36.3
	14.8
	16.8
	63.0
	40.7
	41.3


· The above percentages are higher than the national percentages for all ethnicities.

· Achieving @ Waitakere literacy and numeracy results (2006) show a 14% improvement since 2002 (still 6% behind national figures).

· In 2005, 74% of NZ students stayed at school until age 16, 52% stayed until 17. 

· 19% of NZ students perform at top level in reading (OECD average = 10%). But there is also a high proportion at the low level. It is similar for Maths, while NZ is at the OECD average for writing.

DISCUSSION
· The quality of education is often a factor in determining a community’s quality of life.

· Education is the best investment we can make – one that pays off for us, for our children and for our community. If we hope to improve the quality of life in Waitakere, attract new industries and prosper, quality learning is essential.

· Knowledge, skills, attitudes and values often affect people’s employment opportunities and choices, incomes and economic standard of living.

· Additional schooling and higher qualifications increase employment stability and lead to higher wages.

· Those with relatively few educational qualifications are more likely to be unemployed and, on average, have lower incomes when in work. This affects people’s economic standard of living as well as their security and ability to make choices about their lives. Knowledge and skills are important for gaining access to services and for understanding and exercising civil and political rights.

· Students who obtain higher qualifications at school tend to have more options for tertiary education and future employment. 

· Educators who work with at-risk students report that often for these families, education is not a high priority. Schools lack parental and community support in engaging these students in learning. Research shows education should be the highest priority for the sake of the economy – for social and environmental sustainability.

· The number of students leaving Waitakere secondary schools without a qualification is of concern to principals. The Achieving at Waitakere initiative has set goals to help our children excel at school.

· Principals report that students who do not achieve NCEA L1 feel “shamed” and may leave and do not make the most of opportunities now available through NCEA, Gateway, STAR courses and careers advice. Continued formal and informal learning beyond school is linked to individual and community progress.

· Mainstreaming, along with additional administration requirements, has put substantial pressure on teachers. Schools face challenges in meeting the different learning needs of different students.

· Schools are involved in a broader range of issues and are no longer seen as just “educators”. They now work in tandem with health providers and social services to address the often complex needs of students. 

· Many teachers are focusing on “behaviour” rather than learning styles and the needs of individual students.

· The availability of suitably qualified teachers remains an issue, especially for secondary. 

· Transience – In 2006, 57.7% of people in Waitakere had lived at their residence for less than five years. 23.2% had lived there for less than a year. This poses a challenge for schools when they have students for only a short time.

· Research shows efficient school spending can increase student achievement.

· The concern at the moment is that with the MOE’s emphasis on compliance as a means of ensuring quality, we have bred a generation of principals (and advisors, quality assurers, etc) who are focused on “doing things right” rather than “doing the right things”. This can place the emphasis away from learning. The added bureaucracy puts a lot of pressure on principals who become jaded and too busy to look ahead. 

· The following also impacts on a child’s ability to learn: participation in early childhood education; establishing good relationships between teacher and students; high parent expectation; parent education; bullying; peer pressure; health; transport availability; relevance of curriculum to students and their community; dysfunctional families; kids adequately supported (food, clothing, etc); self esteem; teachers and students supported by school; and diverse cultures acknowledged.

· The flexibility of NCEA means students can take longer to achieve qualifications, and courses can be tailored to meet their needs. In the past students who may have achieved in some aspects of learning may not have had their achievements formally recognised; now they do.

· Personalising learning is a MoE priority (Statement of Intent 2007 – 2012). “Personalising learning is central to the transformation that needs to occur in education system in order to meet the needs of a 21st century knowledge society.”

· Some educators report that the current education system doesn’t cater for the whole child, that there is too much emphasis placed on academic achievement and not enough on the child as a whole (eg artistic side).

· The new draft curriculum means schools should more effectively deliver children’s needs. 

· Boys learning: the importance of literacy in boys’ lives generally differs to that of girls. Boys read for a purpose. They are smart enough to work out the minimum effort required to succeed. NCEA is packaged brilliantly for girls’ learning styles and not for boys’, thus boys are not achieving as well as girls. However, the gap between girls and boys reading achievement narrows as they progress through school. However a much higher number of boys are underachieving.
· Some parents report that teachers often don’t give clear enough messages so they know their kids are failing until it’s too late – especially the parents for whom English is not their first language. These kids are not picked up early enough.

· Four Waitakere secondary schools are involved in Te Kotahitanga which focuses on improving learning outcomes for Year 9 & 10 Maori students through professional development for teachers.
· Five Waitakere schools are participating in a MoE initiative to extend high standards across schools (EHSAS) whereby they work with other schools usually in their cluster.

· The rate of progress for Maori and PI students across school years and curriculum levels is generally similar to that of Pakeha and Asian students, But Maori and PI students’ achievement starts at a lower base and never makes the gap.

· There is a low level of expectation for multicultural students by some parents and teachers. This also applies to Pasifika and Maori students.

INDICATOR TWO - Student engagement and participation

Suspensions, stand-downs and exclusions

A stand down removes a student from the school for a limited period of time. A suspension removes a student until the Board of Trustees decides on the next steps. This may include permanent exclusion from school.

Table: Age-Standardised Rates per 1,000 students for Stand-downs, Suspensions and Exclusions (2003 to 2006)

	
	Stand-downs
	Suspensions
	Exclusions

	
	2004
	2005
	2006
	2004
	2005
	2006
	2004
	2005
	2006

	Waitakere
	37.8
	36.8
	41.8
	8.0
	6.9
	7.3
	2.7
	3.0
	2.8

	Total NZ
	28.8
	30.6
	31.4
	6.7
	7.2
	7.0
	2.3
	2.6
	2.5


Source: Ministry of Education

· Stand-down, suspension and exclusion rates in Waitakere City were predominantly higher than the rest of New Zealand in the years 2004 to 2006.

· Stand-down rates in 2006 (41.8) were higher than the previous two years. The suspension rate in 2006 (7.3) was up slightly from 2005 (6.9), but the exclusion rate dropped slightly from 3.0 in 2005 to 2.8 in 2006. 

Table: Age-Standardised Rates per 1,000 students for Exclusions by Ethnicity in Waitakere City (2004 to 2006)

	
	European / Pākehā
	Māori
	Pacific Islands
	Asian
	Other 
	Total

	2004
	1.2
	6.2
	3.8
	x

	x
	2.7

	2005
	1.3
	6.9
	4.3
	x
	x
	3.0

	2006
	1.6
	4.2
	4.6
	x
	6.7
	2.8


Source: Ministry of Education
· Students identifying with ‘other’ ethnicity were most likely to be permanently excluded in 2006 in Waitakere City (6.7). This was the highest rate in New Zealand, and more than four points above the national average of 2.4. 

· The most significant change, however, is the drop in Māori exclusions, from 6.9 in 2005 to 4.2 in 2006. Māori students in Waitakere City are now less likely to be excluded than students of other ethnicities or Pasifika students. This trend is evident across New Zealand, with the rate of exclusion for Māori students dropping from 6.4 in 2000 to 5.6 in 2006. 

· Nearly three times more male students were permanently excluded than female students in 2005 (4.0 per 1,000 students compared with 1.5 per 1,000 students.

· Stand down and suspension rates are much higher at secondary level and in lower decile schools.
· Boys are three times more likely to be suspended than girls.

· 14/15 year olds are the most common age for suspensions.

· Maori students have the highest rate of suspensions in Waitakere. 

Early Leaving Exemptions

· All children aged between six and 16 years must attend school. Parents of students aged 15 years may apply for an Early Leaving Exemption on the basis of educational problems, conduct or the unlikelihood of the student gaining benefit from attending available schools.
 
· The number of early leaving certificates issued to students in Waitakere City has increased steadily since 2001. In 2000 early leaving certificates were issued to 118 (6.9%) students, which climbed to 209 (9.4%) in 2005. 

Early Leaving Exemptions (Waitakere City)
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· Māori students in Waitakere City were most likely to receive an early leaving certificate in 2005 (20.2%), compared with 15.8% nationally. Asian students were least likely to be granted an early leaving certificate, both in Waitakere City and across New Zealand.
· Maori students have the highest early leaving exemption rates amongst 15 year olds, 2.8 times higher than European. Maori students have the lowest retention rates for staying at school to ages 16 and 17.
· In 2004 and 2006 the Ministry of Education surveyed all state and state integrated schools in New Zealand to capture student attendance and absence over one week. The survey found that in 2004, 3.4% of students in Waitakere City were unjustifiably absent (truant) from school. In 2006 this figure was 4.1%. In both years the percentage of truant students in Waitakere City corresponded exactly to the average in New Zealand as a whole.
· Truancy Rates (2004 and 2006)
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· Truancy rates are continuing to increase New Zealand-wide and are higher in secondary schools (6.9 students per 100) than in primary (1.8 per 100), intermediate (2 per 100) or composite schools (3.3 per 100).

· Maori and Pasifika students are most likely to be frequent truants, being five and four times higher than their Asian or European counterparts.

· WISAP (Waitakere Improving School Attendance Programme) dealt with 488 truancy cases in 2001, 472 in 2002, 540 in 2003, 470 in 2004, 525 in 2005 and 586 in 2006. 

· Up until September 10 2007, WISAP dealt with 408 truants. WISAP data doesn’t include all truants in Waitakere, only those referred by some schools and the community. 70% of truants were Maori and Pasifika students. There were slightly more girls than boys and just over half (55%) were primary students.
· In 2006, 38% of Waitakere residents lived in the same residence as in the previous census in 2001. However, the figure is much lower in some parts of the City: Sturges North 18%, Lynmall 19% (4 out of 5 families have moved in the past 5 years). Westgate 25%, Ranui Domain 26% (3 out of 4 families).

DISCUSSION
· Issues relating to behaviour, attendance and transience continue to limit achievement.

· Increased engagement in schooling results in reduced truancy, fewer suspensions and fewer exemptions for those requesting to leave school early.

· Students at 14 who are engaged in school and learning are likely to be in positive learning environments where there is good feedback from teachers, relevant teaching, challenging work and a focus on learning at the students’ pace.

· One of the strongest indicators of positive engagement in school and learning is the enjoyment of reading. Those who enjoy reading have higher than average scores for positive relationships with family and friends, and show less risky behaviour.

· Student disengagement leads to higher risks of negative youth behaviour such as drug and alcohol abuse, and violence. It also causes disruptive behaviour that affects others in the schooling community.

· Students who show signs of disengagement at school are also likely to experience family pressure, engage in risky behaviour, and not have interests that engage them outside of school.

· Students who leave school early, many with little or no formal qualifications, are less likely to participate in further training and/or employment and are more likely to have lower incomes or be dependent on income support. The positive effect of each year of schooling on incomes has been estimated to range from 5 to 10 percent.

· Research shows each additional year of schooling increases a country’s long-term growth rate by 3.7%.

· There are considerable ethnic and gender disparities regarding student engagement: Maori students are three or more times as likely to be stood down, suspended, excluded or expelled as their European counterparts and four times more likely to be ‘frequent truants’; males are two to four times as likely to be stood down, suspended, excluded or expelled than female students.

· Most common reasons for stand downs: Physical assault on other students; continual disobedience and; verbal assault on staff.
· Most common reasons for suspensions: Continual disobedience; physical assault on students and; drugs.

· Reasons students may truant or try to leave school early: bullying; peer pressure; poor health; transport issues; relevance of curriculum to students and their community; dysfunctional families; and kids not adequately supported (food, clothing, etc); 

· There is evidence that the number of students who have difficulty sitting in a classroom all day is increasing. They have other options: being with friends, computer games, DVDs and chat rooms.

· The Waitakere Improving School Attendance Programme (WISAP) supports schools in addressing absenteeism and truancy and has four staff. WAPA is very supportive of ISAP and wants ISAP to remain as a regional organisation, not a national operation as has happened to NETS (Non-enrolled truancy service).
· Not all schools use ISAP services. According to ISAP, some won’t admit there is a problem and therefore truancy issues remain hidden from the community and therefore unsolved.

· The MOE’s new ENROL scheme should make it easier to locate truants.

· There is still the view that ‘academic’ learning is superior to ‘vocational’ learning (low status). This isn’t helpful for non-academic students.
· Some parents and educators believe schools inoculate the many against education by forcing unwanted learning upon them. There are not enough choices for non-mainstream children. 
· Some alternative education providers report that schools haven’t kept up with the times – kids these days are more independent and some teachers/ schools are too authoritarian in their approach. Our education system continues to work on the traditional model. Society has changed.
· Some principals report that conservative community views on education is one of the biggest barriers to change.

· According to some in the community, the physical state of our schools makes for a depressing learning environment (eg schools with mould on ceilings and peeling paint in some rooms).
· The gang culture mentality is imported from the USA to the detriment of PI traditional culture and church youth groups. Youth social workers report here are more young kids aspiring to the negative youth cultures which is mostly talk but it becomes action if nothing is done. 
· Maori and Pasifika educators and parents say there is evidence students don’t have a sense of value of their own culture. It is either not reflected in the school environment (language, arts) or it is ‘tokenism’ and is viewed as having no real depth.
· Pasifika is sidelined in schools according to some Pasifika parents. They see the only positive programmes for Pasifika students are aimed at the First XV. It is not a positive learning environment that encourages Pasifika involvement in academic studies nor does it build pride in their cultures.

· Alternative educators believe the current education system doesn’t allow students to reconnect once they have been suspended. It allows students to fail. Once students drop out of school there are very few options available and they fall off the edge / lack counselling services, get into crime. The future holds limited education opportunities.
· The majority of alternative education providers in Waitakere believe no one should be suspended from school. It would be better to deal with problems on site rather than shuffling students elsewhere where no-one knows them. The options they provide could be carried out on site with specialist staff.

· Principals report that behaviour problems are increasing and they have to deal with this effectively and also deal with parents positively.

· Schools often lack resources to deal with ‘problem’ kids and have the safety of students and teachers to think about when considering suspensions and stand downs.
· It’s easy for kids to fall between the cracks due to lack of pastoral care at secondary school. However this is changing. Massey High initiatives aimed at supporting and engaging kids (the school puts a lot of resources into this) have been effective. At Kelston Boys all Year 9 students are visited in their homes by their house tutor to talk about expectations and to monitor behaviour. The school focus is on citizenship and decent values and they run the peer mentoring Auckland University Mates programme, as does Massey High.
· The restorative justice programme which is currently being used by some secondary schools is working well in that the number of suspensions has been reduced. It involves family meetings.

· In 2007 the Ministry asked schools to halve the number of exemptions for 15 year old students. This has put pressure on schools to decline exemptions. In 2007 (up to September), 63 exemptions had been approved in Waitakere while 41 had been declined. Comparatively, in 2006, 167 exemptions were approved and only 7 declined. It’s unclear as to whether those who were declined are still at school as there is currently no system for following up these young people. However WYTS reports the young people they work with who are declined are not attending school and are, as a consequence of the decision, not able to attend any alternative programme. WISAP believes that word has spread amongst 15 year olds that it is difficult to get exemptions so they disappear off the radar and do not seek assistance.  
· It is widely thought that there are better social services in Waitakere than in Auckland City. Agencies meet together to support each other, especially Alternative Education and Strengthening Families. People cooperate well in these programmes because they are not competing for funding. 

· Boys often lack role models in our schools and at home. Some educationists complain of the feminisation of our schools. 71% of NZ teachers are female (state school in NZ 2004); 41% principals are female. In Waitakere, 39 principals are male and 32 are female (2006).
INDICATOR THREE - Retention of secondary students in Waitakere
· 28% of Waitakere secondary students left the district for their education in 1999.

· 2765 secondary students left Waitakere to study elsewhere in 2000. 

· 3099 secondary students left Waitakere to study elsewhere in 2005 (25%). 20.2% went to Auckland City. 4.3% went to North Shore. The majority attended Avondale College, Lynfield College or Mt Albert Grammar in Auckland, and Westlake Boys High School and Westlake Girls High School on the North Shore.
· 17 students from North Shore, 204 students from Auckland and 422 students from Rodney attended Waitakere City Secondary schools in 2005. Massey High School had the highest number of students who attended from other districts (343 students or nearly 14% of the total roll).

Student retention rates for Waitakere 2006
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· Note: Ministry of Education planners using demographic data cannot say whether the percentage of students staying in the city has changed from previous years.  Samples were used in the past to produce the graphs above and below. The most recent is very accurate but they cannot comment if there are changes.
2006 Retention rates Year 1 – 15
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DISCUSSION
· A perception of lower standards of academic attainment in Waitakere schools still persists. It’s what parents tell others over the back fence – perceptions are not always based on fact.

· Any school which adopts creative and innovative approaches to teaching and learning (on its own) runs the real risk of losing students to other schools. This creates barriers to change.

· Many parents drop kids in town because they work in town and don’t want to drop them off too early.

· A lack of high decile and private schools may affect the decision of some parents. Some parents like their kids to network with families that will be good contacts in the future.
· Some principals report there is evidence that racist attitudes still persist in parts of Waitakere. They say this is largely due to a lack of knowledge of other cultures. For example there is a perception of some Asians that ’brown’ means ‘low achievement’. There is evidence of ‘white flight’ from some schools including primary.

· Some principals report that some students are not ‘education-oriented’ so their parents want to send them to schools with students that do well. They may perceive ‘Westies’ as lacking motivation.
· For some parents and students the choice is around safety issues, mainly to do with bullying and drugs.

· Less attractive physical school environments and a perception of low quality buildings can be a turnoff for those who have choices.

· There is a perception that diverse cultures are not acknowledged. Some Maori and PI students from more affluent families (those who have choices) sometimes send their children to schools outside Waitakere which (they feel) cater to their children’s language and cultural needs more adequately.
· Reasons parents take their children out of school include bullying, overlarge classes, having no control over what kids are being taught, no idea when things are going wrong and generally not having enough involvement in their child’s education.
· Many principals report that schools generally lack support from either the community or the MOE (funding) to implement projects they’re excited about.

· There is still some tension between Intermediate and secondary schools but this is improving. Often this is the result of perceived reluctance on the part of intermediate staff to recommend students attend their local secondary school.

· Many principals believe the competitive environment to attract students is not suited to education. Some schools send buses out of zone to collect students.
· There is a perceived lack of sporting and cultural facilities in Waitakere Schools.

INDICATOR FOUR - equity issues
· A school’s decile rating indicates the extent to which the school draws its students from low socioeconomic communities. Low decile schools have higher proportions of students from low socioeconomic communities and receive more funding per pupil than high decile schools. Waitakere has twice the number of schools (23) in the low deciles one to three, than it does in the high deciles eight to ten (12). 

Graph: School decile ratings (2006) 
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· 2007 updates: decile one = 1, two = 4, three = 18, four = 12, five = 14, six = 6, seven = 4, eight = 5, nine = 3, ten = 4. 
· 22 Waitakere schools currently have enrolment schemes (approx 1/3) with a further four about to have them put in place by the MoE.
· In 2004, 11 schools were high decile (8, 9 & 10), with 16% of the city’s students. In 2007 12 schools are high decile. 

· In 2004, low decile (1, 2 & 3) had 38% of students. In 2007, 23 schools were low decile in Waitakere. Only one was decile 1 (Birdwood School in Ranui).

· Waitakere has significantly fewer decile 10 schools (8.9%) than other large NZ cities: Hamilton 18%; Dunedin & Manukau 25%; Auckland 28%; Christchurch 37%; Wellington 62%; and North Shore 72%. This percentage is based on the number of schools rather than the number of students.
DISCUSSION
· Young people from schools that draw their students from low socio-economic communities are less likely than other young people to attain higher school qualifications. In 2004, only 54 percent of school leavers from deciles 1–3 schools (in the most disadvantaged communities) attained qualifications higher than NCEA Level 1, compared with 67 percent of those leaving deciles 4–7 schools and 81 percent of those leaving deciles 8–10 schools.
· Persistent low family income is related to poorer education outcomes. It is particularly marked in the statistics for Maori and Pacific peoples. However, when deprivation is taken into account, Maori and Pacific peoples have worse outcomes than do pakeha.

· School decile ratings are updated after every census. An increased decile rating can seriously affect funding which causes budgeting problems for principals and BOTs.

· Students from low decile schools have a high early leaving exemption rate and are less likely to remain at school to ages 16 and 17.
· Research shows smaller schools narrow the achievement gap between students from affluent communities and those from poorer communities.

· Teachers report that often kids are keen to learn but they are held back by family circumstances – lack of money for adequate food and clothing, no parental supervision, drugs, alcohol and domestic abuse.
· Poverty is increasing. Some parents are working long hours and therefore there is often no supervision.

· New programmes to assist at-risk children are created and demolished. Adults come and go. This is harmful to young people who already lack consistency in their lives.

· Some local schools, especially in lower socio-economic areas, are finding it increasingly difficult to run their schools within existing allocated budgets.

· Principals report there are issues around enrolment zones. Funding depends on student numbers so if in zone enrolments drop some schools try to get more out of zone students which affects neighbouring schools. Schools in lower socioeconomic areas can therefore become ghettoised. The MoE places enrolment zones once school rolls reach 85% capacity so enrolments can be managed. This affect6s schools eligibility to get new classrooms. However some schools get funding from elsewhere (not the MoE) for classrooms once they have exceeded capacity. Therefore they can run buses outside of their enrolment zones without MoE interference.
· There is limited access for many schools, especially lower decile schools, to high speed Internet access, both at home and at school. Principals see this as a major barrier to learning in the future. Schools do not have adequate funding to support their IT requirements.
· Transportation has an impact on student access to schooling.
· Low decile schools have extra funding for SWIS (Social Workers in Schools).
INDICATOR FIVE - Quality educators
· In 2004, in Waitakere City, between 21 and 80 percent of teachers in any particular subject did not have tertiary qualifications in that subject area. This compares with 17 to 62 percent for New Zealand generally. The subject with the lowest proportion of teachers without a tertiary qualification was Social Sciences in Waitakere, and Commerce in NZ generally. The subject with the highest proportion of teachers without a tertiary qualification was Cultural Studies in Waitakere (although note there were only 10 teachers in this subject, so the percentage is not reliable), and Health and Physical Well-being in NZ generally. 30 percent of English teachers in Waitakere did not have an English tertiary qual, comparing to 29 percent nationally. 28 percent of Maths teachers in Waitakere did not have an appropriate tertiary qual, compared to 29 percent nationally. 
· Looking at subjects with more than 20 teachers, in Waitakere, between 46 and 71 percent of teachers with no general teaching qualification in a subject did not have an appropriate tertiary qualification in the same subject. This compares to 49 to 64 percent for the same subjects in NZ generally. Subject by subject comparisons for this group of teachers shows little differences between Waitakere and the rest of NZ.

	April 2006: Headcount of Teachers Nationwide, for Auckland Region, and for Waitakere TLA by Maori and Pasifika breakdown

	 
	ETHNICITY

	 
	Maori
	Pasifika
	Unknown / No Response
	Total

	Nationwide
	         4,680 
	         1,131 
	                                 3,123 
	         50,125 

	Auckland Region
	            972 
	            755 
	                                   752 
	         15,166 

	Waitakere City District
	            170 
	              85 
	                                   120 
	           2,129 

	Source: Teacher Payroll Data Warehouse
	 
	 


· Waitakere’s breakdown of Maori and Pasifika teachers doesn’t adequately reflect the number of Maori and Pasifika students.
DISCUSSION

· The quality of teaching has one of the biggest impacts on raising student achievement. There are many aspects of quality teaching, most of which are difficult to measure.

· Important building blocks of quality teaching are: ensuring there are sufficient highly qualified teachers; that they are teaching in the areas they are qualified to teach in; and that they have access to high quality professional development.

· The role of teachers at all levels is critical in improving learning outcomes. Even when students are facing other challenges, there is clear evidence that effective teaching can still support all students to succeed, regardless of their circumstances.
· Teacher qualifications show an important but complex relationship to student outcomes. The international evidence shows that non-qualified adults working as teachers or teacher aides do not generally have a positive impact on student outcomes, and in some cases have negative impacts. Conversely, highly qualified teachers can have very marked impacts on the outcomes for diverse students, particularly younger students.

· Students learn more from teachers with high academic skills than teachers with weak academic skills. The evidence is stronger when higher order student outcomes such as critical thinking and sustained thoughtfulness are included in outcome measures.

· The most common reason primary teachers left the profession was to go on leave without pay, with overseas work or travel the second most common reason. For secondary teachers these two reasons are about equally common. Retirement is the fourth most common reason for both sectors. 
· In both primary and secondary schools younger age groups are more likely to teach, work, or travel overseas, and less likely to leave to another occupation or leave due to personal or health reasons. In both sectors retirement is the most common reason for leaving in teachers aged 55 and older. 

· Principals report a shortage of well qualified teachers especially from Year 7 up. Many schools are appointing teachers from overseas. In 2007 there were 998 overseas teachers teaching in NZ schools for the first time (less than 3 years in NZ). Almost half were teaching in Auckland schools. Over the next few years there will be a continued demand for qualified secondary teachers. Also more primary teachers will be required in 2008 to work with Year 1 students (lowered teacher student ratio to take effect in April 2008). In 2007 there were 2,272 beginning teachers in NZ schools, the highest proportion are teaching in Auckland and in lower decile schools.
· Any school which adopts creative and innovative approaches to teaching and learning (on its own) runs the real risk of losing students to other schools. This is a real barrier to change. More community support is needed to effect change.
· Secondary teachers are trained to be ‘subject’ experts, rather than experts in learning. ERO (Education Review Office) ensures schools meet curriculum requirements and this process still supports ‘subject’ delivery. University is dependent on performance in ‘subject’ qualifications which makes it difficult for schools to move away from this traditional model.
· Teachers are as much the victims of the system as are the students. They have little time to reflect, develop, collaborate with colleagues or students or manage the learning process. They continue to be trained to perpetuate the current model. 
· There is a perceived lack of opportunities for teachers to be exposed to new learning ideas and resources for professional development. This means time out of the classroom which can be disruptive to classes. Teachers’ workload often prevents them doing anything not directly related to the curriculum. Thinking time is essential for everyone to have a vision and be reflective, yet teachers are very busy and effort has to be made to fit this in. It is necessary to have drivers for initiatives – people who have passion.

· There is evidence to show that beginning teachers are struggling. RTLBs report they often lack the training to deal with low decile kids. There is a general perception by principals that standards have dropped in teacher training. There is a high turnover of young teachers for this reason which puts extra pressure on middle management. Some principals would like to see change in the teacher education structure such as stiffer entry criteria. Some would like to change the pay structure, not according to qualifications but to the effort and ability of individual teachers.
· Sport/ PE is only 50 hours of teacher training. Sports educators report many teachers are lacking skills and behaviour management to teach physical activities/ sports. Therefore we have many students who are inactive and lack coordination/ team skills.
· Some teachers and principals report a lack of collegiality between schools which they say used to exist. 
· Teacher workload: there’s a lot of goodwill and little recognition of the work teachers do outside of the classroom. Getting the balance is very difficult. The social aspects of children’s lives is draining for teachers. Teachers are often tired due to their work load and can’t always perform 100%. They generally don’t get a lot of positive feedback from the community and sometimes receive abuse from parents and students.
· Change is a constant challenge. All teachers need to develop a ‘child first’ attitude. Staff should be valued but their needs should not take over what is best for the kids.
· It is a challenge to always lift standards of teaching practice. Many older teachers are retiring and principals report younger teachers often don’t have the same commitment to the profession. The average age of teachers overall is 44.5 years.
· Principals are increasingly encouraging reflection and discussion among teachers about what learning will look like in the future.

· Te Kotahitanga encourages reflection and introduces new teachers to NZ culture which, according to some educators, has benefits far outside its brief. Beginning teachers have three days at Hoani Waititi marae which is a good bonding exercise as well as providing an introduction to Tikanga Maori. Four of Waitakere’s nine secondary schools now participate in Te Kotahitanga.
· Learning Network identifies areas of need through WAPA for teacher professional development and brings highly acclaimed educators from all over the world to Waitakere. 
INDICATOR SIX - Transition from school
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· More than four out of every 10 school leavers in Waitakere went on to tertiary study in 2004 (48.6%).

· The Gateway Programme had 334 youth participating in a work experience programme while at school in 2006. Most participants enter apprenticeships or other jobs. 
· The Waitakere Youth Transition Service tracked 1549 Waitakere Year 12 and 13 students who were intending to leave or had recently left school in 2006 through to June 2007. Of those students 86% are engaged in productive activity:

	Current Recorded Activity
	
	

	Returned to School
	555
	35.83%

	Tertiary
	429
	27.70%

	Armed Forces
	4
	0.26%

	Youth Training Course
	114
	7.36%

	Changed Schools
	3
	0.19%

	Full-time Work
	102
	6.58%

	Part-time Work
	56
	3.62%

	Work Experience
	1
	0.06%

	Apprenticeships
	20
	1.29%

	Overseas
	40
	2.58%

	Parenting
	2
	0.13%

	No Activity
	90
	5.81%

	Voluntary Work
	1
	0.06%

	Unable to confirm destination
	132
	8.52%

	Total
	1549
	100%


DISCUSSION

· Within five years of leaving school, three quarters of NZ students will have enrolled in tertiary education. School leavers with little or no formal attainment who do go onto tertiary study are most likely to enrol in a certificate level course, School leavers who have achieved a university entrance standard are most likely to enrol in a degree level course. 

· Too few students in NZ and in Waitakere make the transition from schooling into higher levels of education and training.
· The discrepancy between the skills attained during school and the needs of employers is also an issue for Waitakere.
· It’s difficult to get meaningful employment without basic literacy and numeracy skills.

· There is a huge disparity in schools across the city regarding careers education. Careers money is sometimes spent on other areas. 
· School career departments are only as good as the information they get and there is generally not enough workplace information. Tertiary institutions have bigger marketing budgets to promote their courses. Not all courses are relevant and students therefore apply for courses which can be unsuitable and costly.
· Secondary principals report a lack of opportunity and choices available locally for training in ICT for all students and, in particular for boys, to train for the services (air force, army, police and security) and apprenticeships.

· a@w principals noted that most teachers have a limited knowledge of career programmes available in Waitakere run by various government departments with potential to support students in making career (and therefore subject) choices. Secondary schools in Waitakere have very little involvement with Career Services.
· The Waitakere Enterprise Connect DVD outlines local job and training opportunities. This could be further developed to include a wider range of employment. Waitakere Enterprise has plans to connect schools to industries and vice versa.
· Early school leavers are unable to access specialised work experience placement assistance such as provided by Gateway.

· St Dominic’s College has a Year 10 – 13 career pathways programme where at-risk girls are identified and a plan is put in place for them. Form classes stay with the same group all the way through from Year 7 to 13 so they build strong relationships, a stabilising influence.
· Waitakere Youth Transition Service offers assistance to those who have not moved into productive activity once they have left school to transition them into training or employment.
· The Young Enterprise scheme is operating in six Waitakere secondary schools and there are three Waitakere Enterprising Schools.

INDICATOR SEVEN - Community connectedness
· The school is part of the community, so school/community relationships are important and can be beneficial for all those involved if constructive partnerships are established.

· When parents and children can access local community institutions (eg libraries, medical facilities) and social agencies, children’s achievement can be enhanced beyond the level which schools alone can accomplish.

· Resources in the wider community can support student learning, families, whanau and schools.

· School-aged children spend approx 85% of their time among their families and communities.
· Community participation in primary and secondary schools provides a wealth of resources and experiences, particularly for Maori and Pasifika families.

· Most parents want their children to succeed educationally and are prepared to help them in any way they can. Many want them to have a better chance than they themselves had.

· Parents must become part of the triangle (child / teacher / parent). When parents are on board then learning becomes enhanced and children become more connected with the community in a real life context.

· The use of liaison officers of the same ethnicity as parent participants is important as it allows the partnerships to be built on shared cultural understandings. The liaison officers need to be highly committed and respected by the community.

· When their children reach secondary school level, many parents need additional information on how best to help their child at home, and how to access information or services to support them.

· Schools are not adequately resourced to become more active within their local communities to undertake and participate in more localised social and community initiatives. Although MoE promotes collaboration and partnership, resources are not allocated to enable people on the ground to be able to effectively follow through. 

· According to trustees at a BOT forum, schools need complete buy in from parents in a “partnership” relationship, not so that parents abdicate responsibility to the schools.

· New parents sometimes don’t feel welcomed to the school (better school frontage, smiling office staff). Some visiting educators and parents report school offices are not always user friendly (seating, friendly staff, welcoming atmosphere, lack of parking for visitors). However, there are schools in Waitakere that have done a wonderful job of promoting themselves to their school communities and put out the welcome mat.
· Parents are often too busy to be involved in education as some hold more than one job and may also have church commitments.
· Many principals report it is difficult to get whanau involvement. Historically they have never been part of the school and since there has been little consultation in the past there is suspicion about “why now?”
· The traditional view held by many Pasifika parents, that the teacher is the expert seems to be changing. There is a growing recognition that both school and family have a joint responsibility for children’s education.

· New arrivals at school (refugee/migrants) are often isolated from others because of communication problems, at least for the first year. Diverse cultures are not always acknowledged.

· Schools report they lack information and support for working with refugee and migrant students.

· Protecting schools from vandalism and opportunistic theft is a huge problem for principals. Most don’t want to go down the path of high security fences and gates, with security cameras but the safety issue is an important one and the cost of vandalism eats into school budgets.
· Walking school buses not only reduce cars around the school but also build community and social interaction.

· Sport Waitakere has a good working relationship with Waitakere principals.

· A number of Waitakere schools are involved in environmental programmes such as Enviro Schools and Twin Streams. Many Waitakere teachers have a good depth of knowledge of environmental education. The physicality of the land (ranges, sea and parks) leads to lots of potential where enthusiasm and fun grows.

· Principals report that Waitakere lacks a large community venue which is affordable for schools to use on a regular basis.

· Having a Waitakere web presence has been identified by principals as being essential for connecting learners of the future with their local and global communities.

· Kelston Schools Cluster … 6 schools working together (Kelston Boys and Girls, Kelston Int and Primary, St Leonards’ School and Kelston Deaf Education Centre) The HIPPY programme is run from St Leonard’s Road School.. The Trust is run by local iwi, Portage, ASB, principals, community leaders, church groups. Now other clusters are operating in Ranui and Massey.

· Henderson has a Board of Trustees cluster. 

INDICATOR EIGHT - ERO reports

· ERO conducts reviews of all schools every three years unless a school has a range of concerns in which case it is reviewed annually and MOE intervention is put in place. Of the 73 schools in Waitakere over a third currently have very positive reports (29). A further 22 schools have good reports with only very minor issues to address. 15 schools experienced fair reports where they have some concerns but ERO feels the principal and Board of Trustees are able to deal with these. ERO is closely watching 4 schools which have some concerns and, while they will follow up, they are not on annual reviews or have been recently taken off annual review. That leaves 5 schools with negative reports requiring annual reviews and MOE assistance.

ANALYSIS
· Some schools experience ‘poor’ ERO reports due to a break down in relationships between the principal and one or more BOT reps. This can be due to a conflict of personalities.
· Principals report issues sometimes with ‘rogue’ BOT reps on occasion (eg those who become trustees to ‘get rid of the principal’). Some BOTs are unsure of the difference between governance and management of the school.
· Principals report some BOTs lack the expertise to govern a school.
· Some principals report that it’s difficult not be distracted by the sideshows (eg programmes, MoE bureaucracy) and remain focused on what they’ve been employed to do – ensure the best learning outcomes for kids.
WHAT WORKS?
· Research evidence shows that increasing professional learning and capability is most effective in bringing about change. The quality of teaching practices by educators is the largest influence on the achievement of children in schooling - greater than other influences and factors such as class programmes, curriculum activities, resources or environment.

· Quality teaching is identified as a key influence on high quality outcomes for diverse students. The evidence shows that up to 59% of the variance in student performance is attributable to differences between teachers and classes, while up to almost 21%, but generally less, is attributable to school level variables.

· There is strong evidence that when principals focus on their leadership role, in teaching and learning, this leads to better outcomes for students.
· Leadership is the key to any change strategy – school, community, MPs. The government needs to show the way, that is, provide resources, research and remove restrictions that tie schools into being the same eg attendance requirements, terms, hours, etc. 

· Teachers perform more effectively if they collaborate and when student learning is the central focus. The inquiry based way of working makes schools learner-centred.

· Teachers as managers and facilitators of students’ learning with more flexible use of time and use of other education providers locally and globally (ICT).

· Integrating academic and vocational learning, integrating secondary and post-secondary and building a closer relationship between education & work. Getting rid of unnecessary education ballast (outdated subject matter)

· Streamlining the curriculum. Children don’t have to learn everything while at school. Changes have to be made holistically and real reform must target all parts of the system at the same time (tinkering and piecemeal approach doesn’t work).

· Focusing on outcomes rather than on subjects at secondary level will mean paradigm shifts in the organisation of learning.

· Connections between homes and classrooms, between parents and educators, are also shown to be a crucial factor.
· School buildings that inspire learning, that are student focussed.
· Sharing resource arrangements and working together throughout the community. Many of the issues that concern schools are community issues too. Schools cannot go it alone. The community must play their part.
· Sharing the responsibility for children between the home, school, wider community and government agencies. Boundaries between these needs to become flexible and permeable. Schools are not social agencies.

· No changes can take place without further actions from the government. The Ministry cannot expect schools to make changes without the MOE first changing the way they do things. More research into the future impacts of technology on learning must be done at a national level. Incentive funding must be provided for innovations that can be demonstrated to improve learning.
· Schools showing they are exemplars of good behaviour – eg the values they portray, how they are organised and how they treat people. They must be accountable to the learners and the community.
· Surveying new students / parents – analyse and discuss (personalising learning).
· Quality assessment for learners.
· Multi Lingual/ diverse environments - using local Maori resources to develop stronger authentic school Maori protocols. Setting goals for Maori students in school charters can support real change.
· Te Kotahitanga as a professional development model has been shown to make a difference to Maori student achievement.

· Making learning authentically linked to the community – issues / community groups.
· Sharing positive news stories showing effective practice that gets good results. Getting those positive stories out into the community to change perceptions.
· Sharing good practice between schools, visiting each others’ schools.
ACTIONS / PARTNERS
· Professional development initiatives: Create structures & processes that model ‘Best Practice’ and ‘Next Practice’ eg. Collaborative principalships, ‘tutorials’ that cross over subject silos, share expertise and school partnerships /sharing strengths. Personalising learning. Students sharing locus of control and developing their learning pathways. (WAPA ) Once we have shown better results, we can make a more compelling case for additional funding through EHSAS. There is a need for the Ministry to foster and maintain strong networks, partnerships and opportunities for people to associate and cooperate at local level. (WAPA, MOE)

· Valuing teachers. Scholarships, positive stories, honouring (recognition) ceremonies. (WAPA, Council, BOTs, community agencies)

· Build strong collaborative partnerships between schools, families and our communities. Access expertise in communities in strategic and systematic ways in schools e.g. artistic/ landscape architecture, ICT connections, etc. Community revitalisation initiatives (arts, sporting and cultural festivals) Community awards for school/ student initiatives. (WAPA, Council, BOTs, ECE, tertiary, ethnic communities)

· Develop a ‘quality schools’ initiative focusing on improving the built environment of our schools. MoE has done some recent research on how quality of classrooms effects learning.  Can we use this to do a quality audit of our schools? Quality built environment enhances ability to attract the best teaching staff, and also raises student achievement. Identify shared use of existing Council/ school facilities (Council, schools) in order to collaborate planning for new facilities to ensure duplication or gaps are minimised. ‘Future proofing’ facilities – high quality, energy efficient facilities. Be involved in new schools development planning (WAPA with MoE).

· Be proactive about marketing schools to the community (encourage accountability). Work on getting positive news stories out into the community. (WAPA, BOTs, Council, Media, ECE)

· Explore more possibilities of cluster schools to improve transitioning – ECE, primary, special needs, secondary, tertiary, ACE. (WAPA, WASSP, ECE, GSE, MoE, BOTs, WACEA, ethnic communities)

· Celebrating learning expo. Education forums. (WAPA, Council, MOE, WACEA, Unitec, Waipareira, Hoani Waititi, ethnic communities)

· Business partnerships with schools. (WAPA, Council, Waitakere Enterprise, business community)

· Give students a more active voice so they are involved in decision-making in the wider community as well as in our schools. (WAPA, Council, Youth sector)

· Adopt a zero tolerance to truancy with full community support. Parents should want their kids to attend school. Promote our schools as “safe” communities (anti-bullying programme), (WAPA, WISAP, Police, Council, MSD, MOE, community agencies)

· Parenting support: give the power back to the parents – make families responsible. (BOTs, WAPA, Council, WDHB, ECE, Unitec) 

· Build a learning facility of the future that brings everyone (educators and community) together to share ideas, resources, thinking. Stop duplication of services. The building should be purposely designed and built to cope with future technologies and include conference facilities. (WAPA, Council, Tertiary institutions, ECE, ethnic communities).

ACTIONS / PARTNERS (Secondary Specific) 

Some actions are specific to secondary through a @w
Personalising learning plans: The a@w plan is to draw on a range of expertise within Waitakere schools to develop a model of working so that:
· All school leavers have the best possible qualifications. All students should have at least NCEA level 1;

· Students are involved in determining their learning with a personal plan;

· Teachers develop the skills to work with students to develop plans;
· Successful models of working with students in this way are made accessible to all students; and

· Links are made with other groups with similar goals for career planning – visible pathways beyond school, increasing tertiary participation. Connect schools to industry and tertiary education training. (WCC, Career Services, Waitakere Enterprise, Youth Transition Service, Tools 4 Schools, Unitec). 
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